Introduction





 In this paper I would like to show how the transformation of traditional classrooms into classrooms of communities of inquiry can bring about not only better thinking on the part of students but also a growth in emotional maturity. The classroom community of inquiry fosters the growth of three kinds of thinking: critical, creative and caring. Although equally important, caring thinking is crucial in making possible the democratic dialogue essential to communal inquiry. It focuses on the building of solidarity and the preservation of values and relationships. It enables the child to deal with the relationship of self to other, learning how one can put one's ego in perspective in light of the other's views, interests and concerns. Caring thinking attends to the feelings of students as well as their thinking. It aims at preserving, cherishing and celebrating that which they value and fostering the courage to let go of that which no longer serves the growth of the self  in relation to the other.. It consists in the sharpening of numerous skills of translation involved in the understanding of different world views and the making of new meanings. It relies on communication, translation, empathy, compassion, understanding and dialogue. When it is embedded in communal dialogical inquiry, it constitutes an education of the emotions, a necessary constituent of global intelligence. Caring thinking aims to foster relational consciousness, dialogue, understanding and inquiry while at the same time helping children to tend to the reasonableness of their emotions in given contexts.    





What is Caring Thinking? 





Lipman has written extensively in Thinking in Education of the role of critical and creative thinking in making better judgments. Critical thinking aims to help children make better judgments by helping them become conscious of criteria, paying attention to context and developing dispositions of self correction. Creative thinking, with its focus on creative judgments (products,) aims to develop a finely tuned sensitivity to context, a consciousness regarding criteria and fostering dispositions of self -expression, and self-transcendence. Caring thinking on the other hand is quite different.





 Caring Thinking is a fusion of emotional and cognitive thinking when it concerns matters of importance. In ordinary language, we use terms like "thinking with your heart" or thinking in terms of your personal values. Caring thinking empowers students to establish a sound value system from which to make sound, compassionate judgements. Expressions of caring thinking are as much judgments as expressions of critical or creative thinking.  Caring thinking is what enables us to pick out what we think important in a particular context (ethical, aesthetic or scientific) - it determines what we focus on. In many ways, it is caring thinking that determines our moral and aesthetic perceptions. As with any other judgment, we should try to justify our caring to ourselves and if asked, to others. Caring thinking expresses itself in prizing, esteeming, cherishing, healing, consoling, taking care of, nurturing, empathizing, sympathizing, valuing, appreciating, celebrating, responding to the other - what Elgin calls understanding that comes to us through empathizing from the inside. It tends to approach the "other" (person or object or river or animal, etc.) from the inside and like Rodin creating his works of sculpture,  it  works from the inside out......  It is caring thinking that is responsible for the fostering of a "relational consciousness" in children.   Rather than viewing things atomistically, the caring thinker tends to focus on the relationships between things - and this results in a deep understanding. Caring thinking arises from our perceptual, sensual and emotional lives and determines for how we act in a situation. (Think of the caring doctor vs the doctor who treats your body like a piece of meat.)   While empathy, compassion, emotional intensity and deep sensitivity are at the core of caring thinking, Lipman (1994), sees caring thinking as having four distinct, but interrelated, aspects . 





1. Valuational Thinking: To value is to highly appreciate or prize.  This has two parts.  One is about valuing or appreciating concrete things for their sensory or aesthetic appeal, rather than monitory worth. Appreciating nature, art or objects, including seeing the value or beauty in the often unacceptable - beauty in the ugly. This may be expressed by being overcome by the sound of a particular piece of music, or sight of a whale rescued from the beach and making its way to sea, or being awed by the oddities of nature such as shafts of sunlight through a forest or reflecting on the ocean. Children frequently are long term collectors, prizing objects for their feel, colour or shape, e.g. feathers, pebbles, minerals.  The other aspect of valuational thinking involves valuing the abstract, eg. valuing attitudes, behaviours and personal qualities. Here one can look widely at the different values of different societies, or clarify personal values by examining what things mean to you, or your attitudes and behaviours.  The importance of valuational thinking lies in the fact that it underpins the establishment of ethical principles and moral modes of inquiry.  Valuational thinking firstly involves thinking through a clarification process of choosing, prizing and affirming.  choosing from alternatives  'prizing', or believing in the importance of its value and therefore being happy with your choice  showing willingness to affirm this to others .  Students who have developed heightened sensitivity and emotional iintensity have particular strength in the valuational thinking side of caring thinking.  They are committed to giving reasons to oneself for one's values 





 2. Affective Thinking: To experience strong emotional and cognitive response to an offence.  This is the emotional response to a wrong doing by a person having a clear understanding of right and wrong, and a strong sense of justice. Attitudes and emotions of others have a strong impact on these caring thinkers. They feel intense empathy and will respond with indignation that injustice has been done to an innocent person or creature. Their response shows great depth of commitment, clarity of thought, willingness to articulate the case in terms of right and wrong, and strong determination to see justice done. This is genuine altruistic or 'other-regarding' behaviour which only occurs in the presence of empathy. Children, at a very early age are able to suspect, to interpret body language and the emotions in the tone of voice. They often realize subtle implications or read excess meaning into ordinary statements, jump to conclusions, take offence or reject statements or attitudes out of hand. Offence to themselves or others (particularly other children) is taken seriously. They seem to suffer even more than the victim. Affective thinking consists in acknowledging these feelings and working through ways to deal with them in a non-violent manner. This includes becoming familiar with the rights of the individual and the processes that preserve these rights, e.g. giving each student opportunities to participate in making class decisions and creating classroom, communal inquiry and playground rules. It is important that children learn how to discuss all sides of an issue, taking into account the different perspectives of the group, focusing on how individuals are affected by another's words or behavior. This practice helps children to see the complexity of situations and often avoid wrong thinking. Children become highly conscious of context, criteria and the importance of seeing things from different perspectives.  The key characteristics of a caring thinker may be summed up as:  a strong sense of justice coupled with a commitment to non-violence and an  intense sensitivity to the feelings of others. 





 3. Active Thinking: To passionately care about and be involved with a cause.  Peter Singer, in How are we to live? Ethics in an Age of Self-Interest, suggests that "in promoting the concept of an ethical life we need to be strongly motivated to act in ways which will contribute to making the world a better place for all of its inhabitants". This exemplifies higher order thinking. Such thinking is about using language, gesture, planning and/or action to support a cause or belief. Children come to learn how to concentrate or attend to what they can do about a situation rather than being overwhelmed and feeling helpless. Emotional intensity manifests itself in the on-going dialogue, demonstrating a depth of sincerity and passionate commitment to 'caring about' something . The key characteristics of a caring thinker are: highly conscious of the other  passionate commitment/inner locus of control.  disposition to act to improve the situation  compassionate thinker  





4. Normative thinking: To compare the actual with what could be.  This is about knowing the reality of the situation but having a vision or sense of idealism of how things should, or could, be. School children frequently become distressed by news or documentaries relating to adverse situations because of this evident discrepancy. The anguish felt is compounded by a concern for humanity as well as a yearning for fairness and justice. Intellectual, emotional and imaginational intensity are equally involved. Normative thinking may be on a local or global level.  Often children are concerned with universal laws and principles, global issues such as preservation of the environment, human and animal rights, in such a way that rises above the usual provincial and personal ethical concerns of most people. To do so requires a shift away, or 'de-centring', from egoism.  Caring thinking embodies three fundamental ethical tools: empathy, moral imagination and de-centering. The following philosophical questions involve normative thinking: What kind of world (society, community) do you want to live in?  What does it mean to be a person of the world?  What values ought I commit myself to?  How should I attend to the other?  The key characteristics of normative thinking may be seen as: sensitivity to inconsistency between ideals and behaviour  ability to conceptualize and offer solutions to society’s problems  deep concern for humanity and global issues.  A serious issue for students is that their early concern for value issues, be they personal, local or global, is at a high cognitive and deep emotional levels whilst their ability to cope and act to right these situations is beyond their control. . Lipman's viewing of caring thinking as an essential aspect of intelligence acknowledges not only the affective traits of caring thinking but also its manifestation in an over-all intensity and commitment to act. This intensity in turn acts as the motivating  force affecting all aspects of thinking and  behaviour. Fostering caring thinking addresses the intensity of feelings, compassion, sense of justice, and empowers students with strategies to respond at a dialogical, constructive and non-violent level. 





 The Fostering of Relational Consciousness  To engage in caring thinking is to foster a relational consciousness in one's everyday life. Relational consciousness is knowing and feeling oneself intimately connected with and part of everything that is, and coming to act and relate out of that awareness. It is experiencing oneself not as an atomistic ego, but as a self in relationship to the other. Some have called this consciousness the we-consciousness. The question is, "How big is your 'we'?" (l996, Monk Kidd). Children's future on this planet may hang on how we come to answer that question. For a long time we have lived under an illusion of separateness. We've lived as detached egos, unaware that we are part of a vast fabric of being, and communal oneness. Now we are learning from the new sciences that the universe has actually be constructed as a WE. Everything in creation - oceans, whales, mountains, human, eagles, roses, giraffes, and viruses--is a dance of subatomic particles. Fields of energy flow and mingle together. They are all stitched into the cosmic quilt, which underlies and give rise to everything.  Connectedness is the crucial factor in relational consciousness. Feeling connected to the other. Jean Houston talks about her work with dolphins, pointing out that they have evolved millions of years more than humans, that they don't have wars or attack each other and that they don't experience the levels of anxiety we do. She said dolphins do real work, use language, play using a high degrees of whimsicality, and even seem to reflect on death, exhibiting high concern when one of their members dies. Further, there claims to be evidence that dolphins are beaching themselves out of despair when caught in polluted water. Imagine dolphins despairing, weeping over what humans are doing to their waters. Imagine what it is like to be a dolphin. Imagine swimming in waters with all sorts of netting, filled with billions of tons of toxic waste, oil and sewage. (1993, Monk Kidd). Relational consciousness allows children to enter an elusive place where consciousness overlaps and boundaries dissolve. Susan Griffin in Women in Nature: The Roaring Inside Her writes of a red-winged blackbird and says: "I fly with her, enter her with my mind, leave myself, die for an instant, live in the body of this bird whom I cannot live without.....because I know I am made from this earth as my mother's hands were made from this earth." .  As children practice caring thinking they find the illusion of separateness crumbling and begin to feel their connectedness with the earth, their compassion for it, even if at times a raging empathy. They begin to realize that they are connected with everything in a deeper way than they have imagined and in so doing they free a new valuing of the force that moves us into relationship with everything else. 





 Emotions as Judgments  No aspect of our mental life is more important to the quality and meaning of our existence than emotions. They are what make life worth living, or sometimes ending. So it is not surprising that most of the great classical philosophers--Plato, Aristotle, Spinoza, Descartes, Hobbes, Hume - had recognizable theories of emotion, conceived as responses to certain sorts of events of concern to a subject, triggering bodily changes and typically motivating characteristic behavior. What is surprising is that in much of the twentieth-century philosophers of mind and psychologists tended to neglect them--perhaps because the sheer variety of phenomena covered by the word "emotion" and its closest neighbors tends to discourage tidy theory. In recent years, however, emotions have once again become the focus of philosophical concern. It is common to speak of emotions as interferences, something to be overcome with our reason because they are disruptive to good judgment. We tend to associate them with irrationality, something that overwhelms us. ‘We speak of judgments being disturbed, warped, heightened, sharpened and clouded by emotion, of people being … emotionally perturbed, upset, involved, excited and exhausted’ (1972, Peters). Yet there are philosophers today who subscribe to the view that emotions are judgments, de Sousa, Solomon, Amelie Rorty and Nussbaum among them, who argue quite the contrary, that each emotion entails a cognitive appraisal, that these appraisals are central features of the various emotions, and that emotions are therefore a type of cognitive activity.  To be angry is to make a judgment that one has been wronged; to be delighted is to judge that something beneficial has happened. Since emotion is inextricably linked with judgment, emotions are forms of cognition (2002, Lipman). From this it follows that emotions should not be disregarded in the making of good inquiry.  It makes a big difference if I respond to the praise of a classmate for a leadership role with anger, sadness, jealousy or benevolence. Although over time the intensity of one of these emotions may diminish, both my immediate and considered actions will likely hinge on how I judge the praise of my classmate in relation to myself. Judging it as evidence of my being discriminated against or not appreciated, I am likely to be angry. ‘Seeing’ it, on the other hand, as resulting from my own weaknesses, I might be sad, but not angry. Resenting that my classmate received praise can result in all sorts of counter-productive behavior such as aggressive violence.


  Emotions as Perceptions 





 ‘How I feel’ or ‘how I see,’ a situation means, in part, what I have determined to be salient to my own interests. From among the information that constantly barrages us we decide from moment to moment what to attend to. Logic alone cannot solve a dilemma of how a child will decide when confronted with a popular but environmentally injurious measure. It is a question of how the student ‘sees’ the impending decision. She may be delighted or even elated at the opportunity to win favor by deciding in favor of a popular view and thus further her popularity. Or, if she is ecologically conscious, she may find herself challenged to speak out against the popular view, eager to help her peers, or understand how the measure could result in consequences that would hurt the environment. Her choice of action is likely to be driven by her determining which is the stronger of the two emotions.  Even the scientific acquisition of knowledge rests on judgments of salience. DeSousa writes that ‘the most important areas of indeterminacy have to do with what subjects to investigate and what inductive rules to adopt. No logic determines salience: what to attend to, what to consider important, what to choose to inquire about.’ This is not to deny that emotions can lead children astray. For example, we can imagine a classroom community of inquiry making a bad decisions when the children have been swept up either by excitement or fear or anger at a perceived threat. Some might feel that violence is justified.  Within weeks or months it becomes evident that the decision was an error, that the resulting violence exacerbated the situation instead of solving it. In retrospect, what happened is all too clear: the atmosphere of the deliberation was ardent but not disciplined. Bold statements were made but not subjected to serious inquiry. No one asked for assumptions or possible consequences; no one posed counter examples. Carried away by emotion, the children overlooked important considerations.  





Consider an alternative scenario: Suppose that the teacher and children were persons who love serious discussion and derive satisfaction from digging down deep into the essential elements of a problem. Suppose the children had asked each side to justify their positions with reasons and their judgments with criteria. And suppose these reasons were assumptions and possible consequences. Suppose one or two children had suggested an alternative position to violence which when analyzed held much promise. Had this been the case, it is not that pure cognition would have prevailed, but that a passion for inquiry and reasonableness - a practice in critical, creative and caring thinking would have prevailed. . . Love of dialogue and inquiry, commitment to reasonableness (rationality tempered by good judgment) fallibilism and cooperative, collaborative inquiry ---- these emotions direct  the attention of the students.Yet the communication of salience, rests on a judgment of salience. Only a judgment that something before us is worth noticing and acting upon.  Why?  Because we find it  puzzling, threatening, saddening, initiating feelings of wonder, curiosity, anger, compassion or indignation, and so is worthy of our communal inquiry. 





 Moral Perceptions as Emotions  If the function of emotions is to assess salience and to communicate it, then emotions have particular relevance to those interested in moral education, for it is an emotion that in the first place will ‘see’ a moral problem as a problem. A person weak in moral emotion is unlikely to notice or become ‘preoccupied’ by the moral dimension of a situation. Upon seeing a hungry child asking for money on a street, one child is disdainful of the child's appearance, another finds herself compassionate and a third child is indignant that this situation exists within the context of a wealthy country. The three emotions-disdain, compassion and indignation - rest on a common judgment, something like: ‘This kid is in a miserable condition; I’m not, but I could be someday.’ One child, threatened by the stark recognition that that such a condition could overtake any of us, experiences disdain or disgust as a means of dealing this terrifying thought. The second individual, perhaps with a sense of the same threat, experiences compassion, and by helping the child attempts to combat the threat itself and the third child might very well be moved to bring attention of others to the injustice of the situation.  The emotions in the above case are indeed judgments- judgments of a particular nature of salience, and a communication of it, with a characteristic tonality, timbre and register. Rarely does knowledge of moral norms nor the capacity for moral reasoning alone prompt a child to recognize the existence of a moral problem. It is usually our emotions that motivate us to distinguish what is significantly moral in a situation, and which simultaneously suggest action. The perception of a moral need in most cases rests on an emotion, one that can be described as a moral perception. Moral perception, understood this way, takes the form of preoccupation. - a caring from the inside. There is invariably this displacement of interest from one's own reality to the reality of the other (1984, Noddings). Noddings, following Simone Weil and Iris Murdoch, describes a quality of active receptive attention to the other. Noddings posits that that the memory of caring that we ourselves have both received and given (such as one student for another in the process of communal inquiry ) leads children to extend caring to those who are in need. 





There is no reason to doubt that children can become engrossed with the needs of others with whom they do not have a personal relationship. Remembering their best moments of being cared for, the feeling of the need to respond is most reasonable. When communal inquiry leads to a recognition that caring for another often conflicts with fulfilling our own egoistic needs, the community can reflect on the image of our ideal selves as caring people. Reflecting on that image often yields a decision to act. Thus the substance of the care we have received from others is converted into an ethical caring  What Noddings calls caring is an emotional judgment, i.e., an assessment of salience communicated through feelings, what Lipman calls in the second edition of Thinking in Education, caring thinking, a fusion of the cognitive and emotional taking the form of prizing, nurturing, empathizing, appraising, and cherishing.  Were it not a judgment, it would be difficult to explain why one person allows herself to become involved and another ignores the situation. It is precisely this assessment of salience-the judgment that this person or this issue is worth caring for or about that motivates children e to act, even if it negatively influences their own self-interest. . To recognize a problem as a moral one is a judgment; to recognize a moral problem is also a moment of caring thinking. Remove the emotion and it is doubtful that cognition on its own would notice the presence of a moral need, much less bring it to consciousness, and act on it. 





 Education of the Emotions in the Classroom Community of Inquiry 


 If one wants to educate children to make good judgments, , one must attend to the education of the emotions. When children come to class they come as persons: persons who can think and feel. Some come with a repertoire of cognitive skills gained in the family setting; others with positive emotions toward the world of others as a result of a sense of trust established in the home. But some come with little cognitive skills and a host of emotions that suggest a mistrust of the world around them. Out of this group, one is interested in creating a classroom  community of inquiry, a group that is willing to deliberate together about matters of importance, build on each others ideas, help each other detect assumptions and anticipate consequences, while at the same time coming to identify with the world of the group, learning and practicing the art of self-reflection and learning how to put one’s ego in perspective. All of these characteristics assume a gradual mastery of critical thinking, creative thinking and caring thinking.  It follows then that in addition to practice in critical and creative thinking, a classroom community of inquiry, should provide the opportunity for children to: 





(1) Identify one’s emotions  I might experience a sensation, such as what seems a pain in my stomach, but if I cannot put a word to the sensation, e.g. jealousy or envy, there is a real sense in which I cannot reflect upon it. Just as there is a specific vocabulary identify with the cognitive life, so such a vocabulary exists with regard to the emotional life. And somehow children must master this vocabulary. Here the world of literature can help immensely. Teachers and children can attend to the emotional characteristics of literature. It has often been noted that, without the necessary language, many complex emotions may not be experienced. Nussbaum points out that a function of literature is not only to express our emotional experience but to broaden it by providing it with language. 





When discussing a story, for example, children can learn to attend to the specific language used to describe the character’s emotions. They can encourage each other to identify the nouns, verbs and adjectives that describe emotions. Taking the role of facilitator, the teacher can then can help students refine their understanding of the nuances of difference between, for example, being angry at a friend and being disappointed with her or being sad and being depressed, or feeling joyful and feeling excited. 





2. Helping Children ferret out the underlying belief of the emotion  If a child is angry, she might have good reason. For example, she might have discovered that her bicycle was returned with a flat tire. Thus the underlying belief of her anger is that the person to whom she lent the bicycle knowingly returned the bike with a flat tire. If she were to discover that her friend did not know the tire was flat, this would mean that her belief was invalid. Once she discovers this, it could be that her anger toward her friend will be lessened a great deal.





3.    Helping Children Identify a Procedure for Justifying their Emotions .  If a child is happy, she might or might not have good reason; if she is sad or fearful she might or might not have good reason. Children should be encouraged to explore the beliefs that underlie their emotions.  . If the beliefs are submitted to inquiry, and through dialogue  are not deemed valid,  (or downright incorrect) then children should be encouraged to reflect on the imreasonableness of the emotion. Self- correction based on a broader understanding of the situation might take the mode of substituting one emotion for another or learning how to put one’s emotions to use in a constructive rather than destructive way.





4.  Help children to let go of  emotions that they cannot justify to themselves.  Children wonder why they are feeling jealous, indignant, guilty or resentful, why they feel repulsion,disgust or shame.  Once they uncover the underlying belief of these emotions and submitted the belief to inquiry, they may very well discover that the belief is invalid.  I could be angry with you because I thought you betrayed me, and I could discover through dialogue that I was wrong.   What now happens to the anger?   Will I be able to let it go?  To what extent can the other members of the community help me to let the anger go and replace it with benevolence or humility.     





 As Peirce reminds us in his Evolution of Love, emotion is the other side of reason and the education of both is essential in bringing about a better world. one's life.  The classroom community of inquiry is more than a pedagogy: it is a way of life involving the instilling and perfecting of cognitive, emotional and behavioral habits. It is these habits that eventually come to characterize how the child goes about the world. The consequences of such practice are many: fostering of critical, creative and caring thinking, learning how to make better judgments and internalizing a dialogical methodology.. These consequences constitute an internalization of a form of life that also fosters the education of the emotions.
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There is an entire elementary school curriculum revolving around teaching for non-violence within a community of philosophical inquiry which has been developed in Quebec and published by the University of Laval Press in Quebec City Novels: (kinder) Nakeesha et Jesse A. M. Sharp, translated by Sylvia Dekyndt, PUL, 20(Second grade) Gregoire et Beatrice P. Laurendeau, PUL, 2005 2ndade Fabienne et Loïc Pierre Laurendeau, PUL, 2005 Third grade Mischa Nathalie Côté, avec la collaboration de Michel Sasseville, PUL, 2005 Fourth grade Romane Nathalie Côté, avec la collaboration de Michel Sasseville, PUL, 2005 Fifth and sixthgrade Hannah Ann Margaret Sharp, translated Sylvia Dekyndt,PUL2005  Manuals: Kinder Chair de notre monde Ann Margaret Sharp, traduit de l'anglais par Sylvia Dekyndt, PUL, 2005 First grade Apprivoiser la différence Pierre Laurendeau, PUL, 2005 Second grade Faire face aux tempêtes de la vie Pierre Laurendeau, PUL, 2005 Third grade Le fil de Misha Mathieu Gagnon et Michel Sasseville, PUL, 2005 Fourth grade Le fil de Romane Mathieu Gagnon et Michel Sasseville, PUL, 2005 Fifth and sixth grade Rompre le cercle vicieux Ann Margaret Sharp, traduit de l'anglais par Sylvia Dekyndt, PUL, 2005 
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